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Introduction to the Report
The TODDLER Project focuses on one of the EU Commission’s priority themes for
2009-2010 indentified in EURYDICE (2009), by supporting early years’ practitioners,
teachers and students in their understanding of how to promote development of
toddlers (aged 18 to 36 months) from diverse and disadvantaged backgrounds.
“The policy challenge, therefore, is to (re)build (current) systems of early
childhood care and education that meet crucial design features as outlined
above, that provide high quality care and education for all children, that are
integrated, attractive and affordable to all families regardless social class or
minority status, yet that is sensitive to differing educational needs and to
compensate early educational disadvantages” (EURYDICE, 2009:39)
The aim of the TODDLER Project is to develop reflective practitioners who can
promote and improve practice to provide effective early years care and education for
diverse and disadvantaged toddlers in reaching their full potential.
This report has been compiled using experiences and expertise from each partner
country exploring the different contexts and perspectives of wellbeing that influences
practice. These materials have been left verbatim, as far as possible, to maintain the
context and originality of each country.
Each partner has been asked to provide a definition of wellbeing and to identify their
country’s underpinning legislation and research on wellbeing. This information has
been compiled into a report/handbook which can be used as teaching materials in
conjunction with the PowerPoint.
Contents include:
•

Definitions of wellbeing

•

Theoretical backgrounds

•

Literature Reviews
o Curriculum documents
o Piece of National Research
o Recommended Reading
These materials are photocopiable for teaching purposes.
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England
Definitions of wellbeing

Wellbeing is a state of being or condition of existence that characterises an individual
realising their full potential through their own prosperity, welfare, life satisfaction,
health, eudemonia (human flourishing) and happiness.
Styman J. and Sutherland H.

This project has been funded with support from the European Commission. This publication
[communication] reflects the views only of the author, and the Commission cannot be held
responsible for any use which may be made of the information contained therein.

3

England
Theoretical background to children’s wellbeing
In September 2003, the Every Child Matters (ECM) agenda was published, outlining
the previous Government’s vision for children’s services. It proposed reshaping
children’s services to help achieve the outcomes which children and young people
are said to be key to well-being in childhood and later life.
The Five Outcomes are:
1. Be Healthy:
2. Stay Safe:
3. Enjoy and achieve:
4. Make a positive contribution:
5. Achieve economic well-being
This agenda underpinned the Children Act 2004, and the Childcare Act of 2006,
which created a basis for the Early Years Foundation Stage (EYFS) framework. This
was followed by a piece of research Key Elements of Effective Practice (KEEP,
2005) carried out for the Department for Education and Skills (DfES) now the
Department for Education (DfE). This emphasised the importance of “effective
learning is dependent on secure relationships, and appropriate learning environment
and high-quality teaching.” (DfES, 2005:5) This has underpinned the development
of the Early Years Professional (EYP) in supporting early years as a graduate lead
profession. This has now become Early Years Teacher (EYT) and is part of Initial
Teacher Education as Early Years Initial Teacher Training (EYITT) with the award of
Early Years Teacher Status (EYTS). The Effective Provision of Pre-School
Education Project (EPPE, 2004) kicked off the research into effective practice in
England and was the first longitudinal study of its kind. This explored the different
types of provision in England and how it influenced a child’s development identifying
good practice. These two initiatives have promoted high quality early years provision
by supporting wellbeing through practice.
The Allen Report (2011) into early intervention highlighted children’s social and
emotional development as a ‘bedrock’ in supporting children’s physical and mental
health. He identified 80 different early intervention programmes that demonstrated
good practice stating that “if we intervene early enough, we can give children a vital
social and emotional foundation which will help to keep them happy, healthy and
achieving throughout their lives and, above all, equip them to raise children of their
own, who will also enjoy higher levels of wellbeing” (Allen, 2001:ix)
Dame Claire Tickell (2011) carried out a comprehensive review of the Early Years
Foundation Stage (EYFS) drawing on the Allen Report (2011) reviewing four areas:
1.
2.
3.
4.

Regulation
Learning and Development
Assessment
Welfare
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The recommendations that she then put forward aimed to:
•
•
•
•
•
•
•

“Address ways to prevent children from falling behind in their learning through
early intervention
Address ways to engage parents more in their children’s learning
Clarify ‘safeguarding and welfare’ requirements – link to Munroe review –
training
Overhaul the EYFS curriculum framework
Devise a join-up approach to early progress checks between health and
education
Reduce paperwork for providers of early learning
Simplify current assessment procedures”(Langston, 2011)

The Early Years Foundation Stage (EYFS) will continue to ensure that children’s
wellbeing is promoted through a variety of strategies put forward by Allen (2011) and
Tickell (2011). For example, Sure Start Children’s Centres were set up within each
Local Authority to support quality of children’s learning in each centre for birth to five
years. These centres follow the principles of the Early Years Foundation Stage
(EYFS) to promote the development of children and to improve outcomes for
children and their families through a range of different services which meet the
localities’ needs, such as, integrated care, education and health services.

The current situation and developments in 2015
The ECM agenda has now been archived by the current government but can be
seen to be underpinning the current Early Years Foundation Stage (EYFS). A new
Statutory Framework was introduced in 2012 and the up-dated in 2014 with a nonstatutory Practice Guidance for practitioners being introduced in 2012 alongside the
Two Year Progress Check carried out by early year’s practitioners on all children that
attend early year’s settings. This up-dated the EYFS framework but still includes
aspects of wellbeing and the key person approach but in not so much detail as
previously.
Developments
Early Years Entitlement, Early Years Pupil Premium and FEET
Currently all 3 to 4-year-olds in England are entitled to 570 hours of free early
education or childcare per year under Early Years Entitlement. This usually is taken
as 15 hours each week for 38 weeks of the year. This is currently under review to be
extended to 30 hours each week for 38 weeks of the year. The Early Years Pupil
Premium provides additional support for additional funding for early years settings to
improve the education they provide for disadvantaged 3- and 4-year-olds. Alongside
this the current government has introduced Free Early Education and childcare for
Two year olds (FEET) from the child’s second birthday. This gives them the same
entitlement of 15 hours each week for 38 weeks of the year. This is also under
review to be extended to 30 hours.
Some 2-year-olds under FEET funding are also entitled this as long as they meet the
eligibility criteria:
If the child’s parent(s) are in receipt of “one of the following:
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•
•
•
•
•
•
•
•

Income Support
income-based Jobseeker’s Allowance (JSA)
income-related Employment and Support Allowance (ESA)
support through part 6 of the Immigration and Asylum Act
tax credits and have an annual income under £16,190 before tax
the guaranteed element of State Pension Credit
the Working Tax Credit 4-week run on (the payment you get when you stop
qualifying for Working Tax Credit)
Universal Credit

Children are also entitled to a place if:
• they’re looked after by a local council
• they have a current statement of special education needs (SEN) or an
education health and care plan
• they get Disability Living Allowance
• they’ve left care under a special guardianship order, child arrangements order
or adoption order” (GOV.UK, 2015)
UK Government Policy on Wellbeing in four policy areas
In September 2014 the government published an all parties policy objectives on
wellbeing identifying four key areas for development:
•
•
•
•

Building a high wellbeing economy: labour market policy
Building high wellbeing places: planning and transport policy
Building personal resources: mindfulness in health and Education
Valuing what matters: arts and culture
(All Party Parliamentary Group on Wellbeing Economics, 2014)

Mindful Nation UK Report (2015)
Following on from the report of the Wellbeing Economics APPG published last year.
The importance of mental health to human wellbeing has prompted the government
to publish their latest recommendations within the Mindful Nation UK Report (2015)
which introduces mindfulness as an approach to reduce the mental health crisis
which is increasing in the UK. The report seeks to address mental health concerns
within the areas of education, health, the workplace and the criminal justice system
through mindfulness interventions. This report also highlights the government’s
initiative to set up the What Works Centre for Wellbeing (established in 2015) hosted
by Public Health England (Mindful Nation UK, Oct 2015, 6).
The All-Parliamentary Party Group’s recommendations within this report are
evidence-based and report notable success from recent projects. The discussions
and challenges taking place relating to mindfulness are identified with statistics
showing that one in around three children in every class between the ages of 5-16
experience mental health issues, which affect academic achievement.
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The report identifies an emerging body of evidence that suggests both parents and
children can benefit from the influence of mindfulness showing that “parenting
programmes aimed at parents in socio-economically disadvantaged families (who
are at greater risk of stress) can reduce parents’ destructive behaviour, increase
their ability to disengage from emotionally charged stimuli, reduce parents’ stress
and enhance their emotional availability, and improve children’s behaviour.” (Mindful
Nation UK, Oct 2015, 32).
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Literature Review

Curriculum Documents
Great Britain. Department for Children, Schools and Families. (2008) Early Years
Foundation Stage. Nottingham: Department for Children, Schools and Families.
http://webarchive.nationalarchives.gov.uk/20110202093118/nationalstrategies.stand
ards.dcsf.gov.uk/node/157774
The Early Years Foundation Stage (EYFS) provides the national legal framework for
all early years’ provision within England. It was part of the previous government’s ten
year strategy to improve the outcomes for children. The EYFS states the
statutory/legal requirements that are central in underpinning early year’s provision
within settings. It was designed to support and guide settings in helping children
reach their full potential.
There are four principles that underpin the EYFS and these are:
1. A Unique Child
2. Positive Relationships
3. Enabling Environments
4. Learning and Development
The principle of a unique child (‘principles into practice’ guidance cards 1.4) informs
early year’s practitioners about the importance of emotional well-being, physical wellbeing, effective practice, challenges and dilemmas and reflecting on practice.
(DCSF, 2008: practice card 1.4)
The EYFS has six areas of Learning and Development:
1. Personal, Social and Emotional Development
2. Communication, Language and Literacy
3. Problem Solving, Reasoning and Numeracy
4. Knowledge and Understanding of the World
5. Physical Development
6. Creative Development
Personal, Social and Emotional Development “means for children, being special to
someone and well cared for is vital for their physical, social and emotional health and
wellbeing.” (DCSF, 2008:24) Underpinning this area of development “providers must
ensure support for children’s emotional well-being to help them know themselves
and what they can do.” (DCSF, 2008:24) Settings must therefore demonstrate how
they are meeting children’s wellbeing within their provision.
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National Research
Elfer P. & Dearnley K. (2007) Nurseries and emotional well-being: evaluating an
emotionally containing model of professional development. Early Years: An
International Journal of Research and Development, 27, (3), pp. 267–279
With the increase of nursery provision for young children within England, comes a
growing concern about how their wellbeing is being facilitated by early years’
practitioners. The Early Years Foundation Stage (EYFS) (DCSF, 2008) emphasises
the ‘key person approach’ but however this was not always translating into practice.
Explored through this piece of research is that staff training does not always
sufficiently address children's attachments. The paper therefore addresses this
through the use of action research with a group of nursery heads who participated in
a continuing professional development programme (CPD) which was designed in
two phases with evaluation strategies to explore the emotional experience in
professional work.

Recommended Reading
Roberts R. (2010) Wellbeing from Birth. London: Sage
The book, Wellbeing from Birth, by Rosemary Roberts is a key text on Wellbeing. It
introduces the concept of wellbeing, outlines a new model of wellbeing, and provides
research and policy background. Wellbeing is defined and the theory underpinning
wellbeing is discussed. Examples are provided of ideas and strategies to promote
wellbeing for both the home and early years setting. For the early years'
practitioner, issues such as observation, assessment and planning, the key person
approach, and integrated childcare services are discussed.
This book highlights the importance of collective wellbeing, arguing that all young
children need experiences of individual and collective wellbeing, in their families and
their communities.
Brownell C. & Kopp C. (2007) Socioemotional Development in the Toddler YearsTransitions & Transformations. London: The Guildford Press
This book explores the key developmental transitions that toddlers experience
investigating aspects of the socioemotional development of toddlers. While it does
not specifically deal with wellbeing, the underpinning concepts that this book
presents supports the readers understanding of a toddler’s wellbeing.
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